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Introduction

Boards of Education are required by both the regulations of the New York State Education
Department (8 NYCRR 200.2 (¢)) and section 3602 of New York State Education law to create and
maintain a plan for the provision of special education services to children in the school district.
Such plans must include, but need not be limited to:

e a description of the nature and scope of special education programs and services currently
available to students and preschool students residing in the district, including but not
limited to descriptions of the district's resource room programs and each special class
program provided by the district in terms of group side and composition;

e identification of the number and age span of students and preschool students to be served
by type of disability, and recommended setting;

e the method to be used to evaluate the extent to which the objectives of the program have
been achieved;

e a description of the policies and practices of the board of education to ensure the continual
allocation of appropriate space within the district for special education programs that meet
the needs of students and preschool students with disabilities;

e adescription of how the district intends to ensure that all instructional materials to be used
in the schools of the district will be made available in a usable alternative format;
the estimated budget to support such plan;
the date on which such plan was adopted by the board of education.



Nature and Scope of Special Education

Definition of Special Education

Special Education is defined as “specially designed individualized or group instruction or special
services or programs and special transportation, provided at no cost to the parent, to meet the
unique needs of students with disabilities" (NYSED). Specially designed instruction will ensure
access to the general education curriculum in order for the student to meet the educational
standards that apply to all students. The special education services the student receives will
support the student's successful participation in the general education curriculum. Special
education is not considered a separate program from the school district's general education
program. Rather, special education is integrated into the larger school district community to the
greatest extent possible.

Nature of Special Education

The Committee on Special Education (CSE) and the Committee on Preschool Special Education
(CPSE) are charged with ensuring that each student with a disability is educated to the maximum
extent possible with their non-disabled peers in appropriate classes and programs. The CSE
must consider the supports, services and program modifications necessary for the school-age
student with a disability to participate in general education classes, as well as extracurricular and
nonacademic activities. The CPSE must consider how the student's disability affects his or her
involvement in developmentally appropriate activities.

The Special Education Department of the Averill Park Central School District is responsible for
overseeing special education services and ensuring access to the general education curriculum
through a service delivery model that prioritizes inclusion. Access is provided to all students to
participate in as many academic and non academic opportunities as possible. The department is
committed to expanding access and opportunities for students with disabilities aligned to our
district mission to meet the needs of, and create opportunities for, every student, every day.

Programming, services, and supports are provided by special education teachers, speech and
language pathologists, occupational therapists, physical therapists, school counselors, social
workers, school psychologists, teaching assistants, and teacher aides. The Special Education
Department also oversees the district's counseling and mental health services and providers as
well as programs and faculty for English Language Learners (ELL) within our district.



Definition of Disability Classifications (8NYCRR Part 200.1)

1. Autism means a developmental disability significantly affecting verbal and nonverbal
communication and social interaction, generally evident before age 3, that adversely affects a
student's educational performance. Other characteristics often associated with autism are
engagement in repetitive activities and stereotyped movements, resistance to environmental
change or change in daily routines, and unusual responses to sensory experiences. The term
does not apply if a student's educational performance is adversely affected primarily because the
student has an emotional disability as defined in paragraph (4) of this subdivision. A student who
manifests the characteristics of autism after age 3 could be diagnosed as having autism if the
criteria in this paragraph are otherwise satisfied.

2. Deafness means a hearing impairment that is so severe that the student is impaired in
processing linguistic information through hearing, with or without amplification, that adversely
affects a student's educational performance.

3. Deaf-blindness means concomitant hearing and visual impairments, the combination of which
causes such severe communication and other developmental and educational needs that they
cannot be accommodated in special education programs solely for students with deafness or
students with blindness.

4. Emotional disability means a condition exhibiting one or more of the following characteristics
over a long period of time and to a marked degree that adversely affects a student's educational
performance:

a) an inability to learn that cannot be explained by intellectual, sensory, or health factors;

b) an inability to build or maintain satisfactory interpersonal relationships with peers and teachers;
c) inappropriate types of behavior or feelings under normal circumstances;

d) a generally pervasive mood of unhappiness or depression; or a tendency to develop physical
symptoms or fears associated with personal or school problems.

The term includes schizophrenia. The term does not apply to students who are socially
maladjusted, unless it is determined that they have an emotional disturbance.

5. Hearing impairment means an impairment in hearing, whether permanent or fluctuating, that
adversely affects the child's educational performance but that is not included under the definition
of deafness in this section.

6. Learning disability means a disorder in one or more of the basic psychological processes
involved in understanding or in using language, spoken or written, which manifests itself in an



imperfect ability to listen, think, speak, read, write, spell, or to do mathematical calculations, as
determined in accordance with section 200.4()) of this Part. The term includes such conditions as
perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia and developmental
aphasia. The term does not include learning problems that are primarily the result of visual,
hearing or motor disabilities, of an intellectual disability, of emotional disability, or of
environmental, cultural or economic disadvantage.

7. Intellectual disability means significantly subaverage general intellectual functioning, existing
concurrently with deficits in adaptive behavior and manifested during the developmental period,
that adversely affects a student's educational performance.

8. Multiple disabilities means concomitant impairments (such as intellectual disability-blindness,
intellectual disability-orthopedic impairment, etc.), the combination of which cause such severe
educational needs that they cannot be accommodated in a special education program solely for
one of the impairments. The term does not include deaf-blindness.

9. Orthopedic impairment means a severe orthopedic impairment that adversely affects a
student's educational performance. The term includes impairments caused by congenital
anomaly (e.g., clubfoot, absence of some member, etc.), impairments caused by disease (e.g.,
poliomyelitis, bone tuberculosis, etc.), and impairments from other causes (e.g., cerebral palsy,
amputation, and fractures or burns which cause contractures).

10. Other health-impairment means having limited strength, vitality or alertness, including a
heightened alertness to environmental stimuli, that results in limited alertness with respect to the
educational environment, that is due to chronic or acute health problems, including but not
limited to a heart condition, tuberculosis, rheumatic fever, nephritis, asthma, sickle cell anemia,
hemophilia, epilepsy, lead poisoning, leukemia, diabetes, attention deficit disorder or attention
deficit hyperactivity disorder or tourette syndrome, which adversely affects a student's
educational performance.

11. Speech or language impairment means a communication disorder, such as stuttering,
impaired articulation, a language impairment or a voice impairment, that adversely affects a
student's educational performance.

12. Traumatic brain injury means an acquired injury to the brain caused by an external physical
force or by certain medical conditions such as stroke, encephalitis, aneurysm, anoxia or brain
tumors with resulting impairments that adversely affect educational performance. The term
includes open or closed head injuries or brain injuries from certain medical conditions resulting in
mild, moderate or severe impairments in one or more areas, including cognition, language,
memory, attention, reasoning, abstract thinking, judgement, problem solving, sensory, perceptual



and motor abilities, psychosocial behavior, physical functions, information processing, and
speech. The term does not include injuries that are congenital or caused by birth trauma.

13. Visual impairment including blindness means an impairment in vision that, even with
correction, adversely affects a student's educational performance. The term includes both partial
sight and blindness.

Preschool Special Education Services

The Averill Park CSD does not operate special education preschool programs. A continuum of
special education and related services are made available to district preschool students with
disabilities in programs located in private school settings, typical preschool programs, or at home.
Preschool special education programs and related services available to district students are
described as follows:

Related Services. Related services for preschool students with disabilities may be provided in a
variety of settings including home, typical preschool/nursery school programs, Head Start, or a
hospital and include:

Speech/Language Therapy
Physical Therapy

Occupational Therapy
Counseling
Orientation/Mobility

Teacher of the Visually Impaired

Special Class: Special class programs in segregated settings do not include nondisabled
students. Special classes in segregated settings are available to preschool children with
disabilities from 2.5 to 5 hours per day.

Special Education Itinerant Teacher: This is a special education service in which the special
education teacher provides support to the preschool child with a disability in the setting the child
would be in if he/she did not have a disability such as home or nursery school.

School Aged Special Education Services

Related services include services such as Psychological Counseling Services, Speech/Language
Therapy, Occupational Therapy, and Physical Therapy. Typically provided as pull-out services,
related services can be provided in the classroom when appropriate. When provided as a sole



service to a student, related services ensure students' have access to the general education
program. More frequently, these services are offered in conjunction with special education
programs listed below.

Indirect and Direct Consultant Teacher services are provided within the regular education
classroom. Students' IEPs must indicate the academic classes/subjects in which they receive
Direct Consultant Teacher services or the classes/subjects in which the teacher is receiving
Indirect Consultant Teacher services. Consultant teaching can be provided either individually or to
a group as long as the students are grouped by ability level. The minimum number of hours for
Consultant Teacher services, two hours per week, applies to direct and indirect services, in any
combination. However, if the student is also recommended to receive resource room services, the
minimum number of hours of the combined resource room and CT services is three hours per
week. The |IEP must specify for each service (resource room and CT) the frequency, duration and
location. In a direct consult situation, the Special Education Teacher is in the room directly
providing support to the student. In an indirect consult situation, the Special Education Teacher is
supporting the general education teacher to suggest modifications and strategies to assist the
student.

Integrated Co-Teaching (ICT) provides both specially designed instruction and academic
instruction to groups of students with and without disabilities, simultaneously. The determination
of whether integrated co-teaching services are an appropriate recommendation for an individual
student with a disability must be made on an individual basis. For some students, integrated
co-teaching would be an alternative to placement in a special class with the added benefit of
having both a special education and a general education teacher deliver the curriculum to the
student. School personnel assigned to each class must minimally include a special education
and a general education teacher.

Integrated Co-teaching and Consultant Teaching differ in that Direct Consultant Teacher
services are specially designed individual or group instruction recommended for an
individual student with a disability in his or her general education class. The purpose is to
adapt, as appropriate to the needs of the student, the content, methodology, or delivery of
instruction to support the student to successfully progress in the general curriculum during
regular instruction. The focus of services provided by the Consultant Teacher is to an
individual student or small group of students with a disability. In an Integrated Co-teaching
class, on the other hand, students are intentionally grouped together based on similarity of
need for the purpose of receiving specially designed instruction in a general education
class, usually daily for the identified class. In this model, a general education teacher and a
special education teacher share responsibility for the delivery of primary instruction,
planning and evaluation for all students.



Resource Room is a special education program for a student with a disability registered in either
a special class or general education class who is in need of specialized supplementary instruction
in an individual or small group setting for a portion of the school day. Resource room programs
supplement the general education or special education classroom instruction of students with
disabilities who need such supplemental programs. Instruction is not provided in place of the
student's regular academic instruction. Resource room enrollment is limited to 5 students in a
class and those students are grouped based on similarity of need. Each student with a disability
requiring a resource room program shall receive not less than three hours of instruction per week
in such program. However, if the student is also recommended to receive Consultant Teacher
services, the minimum number of hours of the combined resource room and consultant teacher
services is three hours per week. The IEP must specify the frequency, duration and location for
each service. While the teacher may use classroom related assignments, such as homework, as
the vehicle to provide specialized supplementary instruction to address the unique needs of a
student with a disability, a resource room program for a student with a disability is not treated as a
study hall.

Special Class means a class consisting of students with disabilities who have been grouped
together because of similarity of individual heeds for the purpose of receiving specially designed
instruction in a self-contained setting, meaning that such students are receiving their primary
instruction separate from their nondisabled peers. Students may be recommended for Special
Class for only certain academic subjects and those subjects should be noted on a student'’s IEP.
The chronological difference in age of students in special class may not exceed 36 months,
except in classes for students over age 16 in which case there is no age difference requirement.

The maximum class size for those students whose special education needs consist primarily of
the need for specialized instruction which can best be accomplished in a self-contained setting
cannot exceed 15 students (15:1), or 12 students in a State-operated or State-supported school
(12:1), except that:

e The maximum class size for special classes containing students whose management
needs interfere with the instructional process, to the extent that an additional adult is
needed within the classroom to assist in the instruction of such students, cannot exceed 12
students, with one or more supplementary school personnel assigned to each class during
periods of instruction (12:1+1).

e The maximum class size for special classes containing students whose management
needs are determined to be highly intensive, and requiring a high degree of individualized
attention and intervention, cannot exceed six students, with one or more supplementary
school personnel assigned to each class during periods of instruction (6:1+1).

e The maximum class size for special classes containing students whose management
needs are determined to be intensive, and requiring a significant degree of individualized



attention and intervention, cannot exceed eight students, with one or more supplementary
school personnel assigned to each class during periods of instruction (8:1+1).

e The maximum class size for those students with severe multiple disabilities, whose
programs consist primarily of habilitation and treatment, shall not exceed 12 students. In
addition to the teacher, the staff/student ratio shall be one staff person to three students.
The additional staff may be teachers, supplementary school personnel and/or related
service providers (12:1 + (3:1)).

Averill Park Special Education Services

Related Services
Level: Elementary, Middle, and High School

Assistive Technology Specialist: Service provides consultation with staff and families on the
assistive technology needs of students. Assistive technology specialists also provide training and
support to the students and teachers. Assistive technology consists of devices and/or services
that help students achieve greater independence and enhance their ability to access the
curriculum. Examples of assistive technology include communication devices, modified or
alternative keyboards, and/or specialized software that allow students with disabilities to use a
computer.

Counseling: Services may be provided to an individual student or a group of students using a
variety of therapeutic techniques to assist the student in overcoming behavioral and emotional
difficulties.

Occupational Therapy: Services provided to students demonstrating functional skill acquisition
delays in the areas of fine motor, visual motor, perceptual, sensory processing, muscle strength
and coordination, graphomotor, adaptive, and life skills. Through implementation of purposeful
strategies, occupational therapists assist students in gaining skills to support their active
engagement and academic success within the school context.

Orientation and Mobility: Services provided to teach students with visual impairments to travel
safely, confidently and independently in their environment.

Physical Therapy: Services provided to students demonstrating functional skill acquisition delays
in the areas of gross motor, ambulation, strength and agility, balance and coordination, postural
control and proprioception, motor planning, sensory processing, muscle strength and
coordination, and life skills. Through implementation of purposeful and meaningful treatment
strategies, physical therapists assist students in gaining independence as it relates to navigation
and physical performance required within the academic context.



Speech and Language Therapy: Services provided to students demonstrating functional
communication delays in the areas of receptive language, expressive language, articulation,
swallowing, pragmatics, and fluency. Students receive individual and/or small group therapy to
facilitate their ability to access the educational program.

Teacher of the Blind and Visually Impaired: Service provided to students with significant visual
impairment and/or vision loss to assist in acquiring compensatory strategies, use of technology,
and Braille and Nemeth Code instruction. Through both direct instruction and consultation with
interdisciplinary team members, the teacher effectively assists students in acquiring academic
skills and increasing independence within the context.

Teacher of the Deaf and Hard of Hearing: Service provided to students who require educational
support due to a hearing loss. The Deaf/Hard of Hearing teacher addresses the unique
educational, communication, and social/emotional needs of the student with hearing loss and
provides guidance to the student's family and school personnel.

Indirect Consultant Teacher
Level: Elementary, Middle, High School

This program should be considered when a student has minimal need for specialized instruction
or when a student is being considered for possible declassification after their next reevaluation.
The special education teacher collaborates with the general education teacher to provide
support through consultation, helping to adapt instruction, materials, or strategies to meet the
student's needs. No direct instruction is provided to the student by the special education teacher.

Direct Consultant Teacher (DCT)
Level: Elementary (grades K-1), Middle and High School

This program is designed for students who require modifications and accommodations to the
general education curriculum to address deficits within the areas of academics. Students will
participate in state and districtwide assessments of student achievement.

Integrated Co-Teaching
Level: Elementary (grades 2-5)

This highly inclusive program is designed for students who demonstrate various needs in areas
such as academic, social-emotional, or behavioral. These students require accommodations and
modifications to the general education curriculum and targeted instruction by a special education
teacher while they participate in the general education setting. All aspects of teaching and



learning are shared by two teachers who provide instruction using six-models of co-teaching
resulting in student centered differentiated instruction.

Resource Room
Level: High School

This program is designed for students who have needs that impact their performance in the
general education setting. Supplementary instruction is aligned to student needs. Students in a
Resource Room will receive direct instruction to address their individual goals in the areas of
reading, writing, math, executive functioning, and/or social-emotional skills. Students will receive
instruction in a resource room setting alongside peers with common learner characteristics which
includes similar needs and goal areas.

Special Class Program (15:1+1)
Level: Elementary (MHSL), Middle and High School

This program is designed for students who have mild to moderate developmental delays and
require a structured learning environment. Students are presented a modified curriculum in a
separate setting with a higher staff to student ratio. Ongoing assessment is done to determine
readiness for inclusion into general education classrooms. Students may spend a portion of their
day in a general education classroom with support for instruction with non-disabled peers.

Special Class Program (12:1+1)
Level: Elementary (WSL), Middle and High School

This program is designed for students with significant developmental delays who are typically
eligible for the New York State Alternative Assessment (NYSAA). Students require a supportive
learning environment that includes a high level of adult direction and support for skill acquisition,
functional communication, activities of daily living, and to meet their IEP goals in a smaller setting
with higher staff to student ratio. Focus is on developing skills for independence and
communication with opportunities to develop job skills as students prepare for life after APHS.

Special Class Program (8:1+2)
Level: Elementary (PES)

This program is designed for students in grades 1 through 3 who benefit from a highly structured
and supportive learning environment that addresses their social, emotional, and behavioral needs
alongside academic instruction. The class emphasizes the development of self-regulation,
coping strategies, and positive relationship skills while providing individualized supports and



interventions. Staff work collaboratively with families and related service providers to foster
student growth, promote independence, and build skills that support success in school and the
community:.

Other Special Class Programs:

Outside the District Special Class Programs. The District provides special class programs.
Special class programs are taught by a special education teacher outside of the general
education setting. BOCES Program placements based on individual student needs as
recommended by the CSE.

Approved Day Treatment Programs. The District provides program placement in approved Day
Treatment programs based on individual student needs as recommended by the CSE.

Approved Residential Programs. The District provides program placement in approved
Residential Treatment programs based on individual student needs as recommended by the CSE.



Enrollment

Numbers of students by school and by disability

The Averill Park Central School District acknowledges its responsibility to educate all of our
children in the least restrictive environment. The CSE is responsible for all decisions aligned to
this goal in meeting the unique needs of our learners.

All information reported is accurate as of September 1, 2025 and can change throughout the year
based on CPSE/CSE recommendations for eligibility or declassification as well as enrollment

shifts.

CPSE
Preschool Students with Disabilities
Receiving Special Education Services Students
Age 3 28
Age 4 30
Total 58

CSE - attending in Averill Park
School Building Students
Miller Hill/Sand Lake Elementary School 88
Poestenkill Elementary School 55
West Sand Lake Elementary School 76
Algonquin Middle School 122
Averill Park High School 192
Total 533

CSE - Out of District
School Program Students
Residential 1(2)
Questar - Il 14




Hillcrest Educational Foundation 3

Langan School (CFDS) 2

Oak Hill School 2

Neil Hellman School 1

Vanderhyden 2

Wildwood 1

Total 26 (27)
CSE - Parentally Placed

School Program Students

Parker School 18

K|12|2|3|4|5|[6|7|8]| 9 ]|10]|11]|12 |AA|Total

Autism 6| 111 8| 10| 2| 71 7| 4| 2| 8| 3| 5| 4| 2 79
Deafness ol ol o]l of o of of ol ol ol o] of of o 0
Deaf-blindness of ol o] ol of o] o of of of o] of of o 0]
Emotional Disability of ol o| 1 1 1 o] o of 11 o] 1 1 o© 6
Hearing Impaired of ol o] ol of o] o of of of o 1 of o 1
Intellectual Disability of 1 o| ol of 1 o] ol of o] 11 o of o 3
Learning Disability ol o 1| 6| 10| 13| 20| 25| 18| 24| 20| 14| 20| o 171
Multiple Disability of ol 3] of 5 o 2 31 1 2| 2| o 2| 11 31
Other Health Impairment | 5| 4| 9o 12| 11| 14 14| 12| 24| 18| 15| 14| O 159
Orthopedic Impairment of ol o] of ol o ol o]l of ol o] of o 0
Speech and Language

Impairment 18| 9| 13| 10| 9 1l 2 o 1l ol ol o]l ol o 63
Traumatic Brain Injury o} of © 11 ol of o] o] o of 1] 1
Visual Impairment of ol o] ol of o] o of of of o] of of o 0




Enrollment History

Academic Year Total District Special Education Special Education as

Enrollment Enrollment percentage of district
population

2020-2021 2,617 457 17%

2021-2022 2,639 475 18%

2022-2023 2,587 474 18%

2023-2024 2,586 519 20%

2024-2025 2,543 525 21%

Program Evaluation

The evaluation of special education programs and services is ongoing and based on the following

data and information:

e Student progress and growth towards IEP goals as measured and documented throughout

the year and at annual review meetings

Student progress on state tests as indicated by the District Report Card
Student Graduation Rate
Progress towards special education related district goals and priorities

School districts are required to submit data to NYSED on 6 of the 20 indicators on a rolling
basis including the parent survey last year

e Participation in the district renewal process for program evaluation and development with a
group of K-12 stakeholders from across the district

Space Allocation

Averill Park Central School District ensures that adequate and appropriate space is available for
special education according to the New York Commissioner of Education Regulations NYCRR

200.2(c)iv) and (v) in the following ways:

e Adequate and appropriate space to meet the needs of special education programs and
students is assessed each April when the Superintendent requests waivers of Board of
Education policy if needed, from building principals.




e The Special Education Director monitors out of district facilities to ensure appropriate
conditions for the instruction of students with disabilities through site visitations.

e Allocation of Space for Special Education Programs and Services is a recommended
BOE policy.

e BOE policy 4321.3 outlines the allocation of space for special education programs.

Instructional Materials

Pursuant to New York Commissioner of Education Regulations NYCRR 200.2(b) (10), the Averill
Park Central School District will use the following procedures to ensure that all instructional
materials to be used in the schools of the District are available in a usable an alternative format
for each student with a disability in accordance with the student's educational needs and course
selections at the same time that such materials are available to nondisabled Students:

e When purchasing instructional materials, the District will give preference to vendors who
agree to provide such instructional materials in alternative formats.

e When an electronic file is provided, the format will be accessed by students, or
converted to an accessible format, using District technology and/or equipment
available in the school building and/or through the Library/Media Specialist and/or
Technology Coordinator;

e The needs or anticipated needs of students with disabilities for instructional materials in
an alternative format will be reported to the building principal by the Chairperson of the
Committee on Special Education yearly, or as soon as those needs are known, to provide
sufficient time for planning and budgeting;

e When considering the purchase of instructional materials, building principals will consult
with the Chairperson of the Committee on Special Education to identify the needs of
students with disabilities residing in the District to ensure that alternate format materials
are ordered and available at the same time as regular format materials are available;

e When a student with a disability who requires materials in an alternative format moves
into the District during the school year, the Chairperson of the Committee on Special
Education will immediately notify the building principal of that student's needs and
assess whether appropriate materials are currently available. If appropriate materials are
not available in the district's inventory, such materials will be acquired as soon as
possible and without undue delay.

e BOE policy 4321.6 outlines the availability of alternative format instructional materials for
students with disabilities.



Budget

The special Education budget for the 2025-2026 school year is equal to: $9,363,589



